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Effective transition planning and 
implementation starts with the central 
belief that every student is capable of living 
and working in the community with the 
proper supports. And, if those supports do 
not exist it becomes our responsibility to 
create them in as natural and effective a 
way as possible.



Coming of Age with 
Autism

http://www.youtube.com/watch?v=6Rx6QLmyVJ4


2017 National Autism Indicators Report
● Paid community based employment was the least common outcome for adults 

with autism spectrum disorder. Only 14% held a job for pay in the community
● Over half (54%) participated in an unpaid activity in a facility (where most other 

workers have a disability)
● One-fourth (27%) had no work or day activities in either community based or 

facility based settings in the previous two weeks
● Almost half (49%) of adults with ASD lived in the home of a parent or relative. 

Many of those that lived with their families had done so for at least five years
● One-fourth (27%)  live in group homes with up to 15 people who also have 

disabilities





Transition Planning



As defined in IDEA (2004), transition planning is a 
coordinated set of activities that is:

Outcome Oriented  A process with clear goals and measurable outcomes

Student Centered  based on the specific skills that the student needs and 
reflective of the young adult’s interests and preferences

Broad-Based  includes instruction and related services, community 
experiences, development of employment and post-school living objectives, 
and acquisition of daily living skills and vocational evaluation

A working document  outlines current and future goals, along with specific 
strategies for achieving these goals, and changes over time



Characteristics of Excellent Transition Programs for 
Students with ASD

Delivering systematic carefully planned 
instruction that results in a high degree of 
student/youth engagement

Carefully structured and implemented teaching 
techniques including multi-step task analysis, 
discrete trial teaching, use of structured 
prompting and fading applications, application 
of behavioral principles to natural 
environments

Many of these techniques rely on the 
application of behavior analytic principles to 
educational, work, and community-based 
environments



Characteristics of Excellent Transition Programs for 
Students with ASD

Design a comprehensible and/or structured 
environments (usually involving picture or 
written schedules, and embedding choice 
making into the routine and environment)

Provide a specialized curriculum that addresses 
communication and social skills needs

Use written or picture cues to:
● Give information and directions
● Organize the environment
● Communicate between environments

Designing workstations and break areas allows 
for:

● Independent task completion
● Calm down space

Examples may include:
● Asking for help
● Taking a break
● Talking with supervisors and co-workers
● Asking for clarification



Characteristics of Excellent Transition Programs for 
Students with ASD

Implement a functional approach to problem 
behavior

Ensure intensive family involvement

Teachers and staff must be able to use a 
functional behavior assessment to develop 
positive support plans that include strategies 
such as:

● Prevent the problem behaviors from 
happening

● Teach replacement behaviors
● Reinforce adaptive behaviors while 

ignoring or responding differently to the 
problem behavior

Involve families in the team process to increase 
knowledge of the student and involve them in 
person-centered visioning and planning



Characteristics of Excellent Transition Programs for 
Students with ASD

Include functional skills and behaviors in the 
context of the curriculum

Assure maintenance and generalization of 
skills in natural environments

Coordinate connections with outside agencies 
and adult service providers to ensure a smooth 
transfer of information and continuation of 
supports

Make sure that the skills taught in the 
transition program will result in better 
functioning in work and community based 
environments, and  are specific to the person 
not just the standards

Provide rich and intensive experiences in work 
and community settings

Connect the person and their support system to 
all of the resources and service providers 
available to adults with disabilities. With a 
thorough understanding of these services, 
teachers are better suited to address the needs 
of their students with ASD and their families



Grade 9
● Gather transition information prior to Transition IEP such as:

• Student’s desired post-school goals & activities
• Conduct age-appropriate transition assessments in the areas of  Education, Training, 

Employment, and Independent Living Skills (if appropriate)
• Develop 4 year plan for coursework

● Attend Montana Youth Transitions Conference 
● Provide information to families on Social Security Income (SSI), Plan to Achieve Self 

Support (PASS), guardianship, etc.
● Attend Real Life Fair and/or meet area service providers (Job Corps, Job Service, HRDC, 

LIFFT, Voc Rehab, etc.)

Creating a Timeline for the Transition Process



Timeline...

Grade 10 
● Gather transition information prior to Transition IEP such as:

• Student’s desired post-school goals & activities
• Conduct age-appropriate transition assessments in the areas of  Education, Training, 

Employment, and Independent Living Skills (if appropriate)
• Develop 3 year plan for coursework

● Attend Real Life Fair and/or meet area service providers (Job Corps, Job Service, HRDC, 
LIFFT, Voc Rehab, etc.)

● Attend Montana Youth Transitions Conference 
● Transfer of Rights at Age of Majority  (1 year before 18th birthday) discussed with student 

and parents
● Conduct a re-evaluation for special education services (as needed)



Timeline...
Grade 11

● Gather transition information prior to Transition IEP such as:
• Student’s desired post-school goals & activities
• Conduct age-appropriate transition assessments in the areas of  Education, Training, 

Employment, and Independent Living Skills (if appropriate)
• Develop 2 year plan for coursework

● Request accommodations on SAT and/or ACT
● Research trade schools, colleges, and apprenticeships
● Identify students eligible for the SSI Work Incentive PASS Plan
● Participate in Community Based Instruction through volunteering, internships, 

mentoring, or paid employment
● Attend Montana Youth Transitions Conference
● Update Outside Agency involvement, as applicable
● Attend Real Life Fair and/or meet area service providers (Job Corps, Job Service, HRDC, 

LIFFT, Voc Rehab, etc.)
● Participate in Community Based Instruction through volunteering, internships, 

mentoring, or paid employment

https://drive.google.com/file/d/
1gfyn4KgfPyBjofFYHTs8M6Alf7
H7RIX_/view?usp=sharing



Timeline
Grade 12

● Gather transition information prior to Transition IEP such as:
• Student’s desired post-school goals & activities
• Conduct age-appropriate transition assessments in the areas of  Education, Training, 

Employment, and Independent Living Skills (if appropriate)
• Develop senior year plan for coursework

● Register to vote and Selective Service (if applicable)
● Participate in Community Based Instruction through volunteering, internships, 

mentoring, or paid employment
● College-bound students apply for scholarships and FAFSA
● Update Outside Agency involvement, as applicable
● Discuss Independent Living options (housing, transportation, recreation/leisure, money 

management)
● Assemble Transition Record (transcript, resume, cover letter, birth certificate, driver’s 

license/state ID, SSN, voter registration)
● Attend Real Life Fair and/or meet area service providers (Job Corps, Job Service, HRDC, 

LIFFT, Voc Rehab, etc.)



Driving the Transition Process

● To what degree is the student’s self determined; able to make personal 
decisions and accept responsibility for those decisions?

● What is the student’s or their caretaker’s vision of their future?
● Where does the student want to live and work as an adult?
● What are the elements that would create an enviable life for this student?
● What skills and abilities does the student currently possess that would 

match his/her vision for him/herself?



Driving the Transition Process

● Will this student need additional training or education after high school to 
be able to accomplish their vision?

● Is this person able to live independently?
● What is the depth of this student’s experiences in the world of work and 

adult life?
● What resources are available that will increase the likelihood that he/she 

will achieve this vision?
● What skills and abilities will this student need to learn between now and 

graduation?



Transition Assessment

1. Interests
2. Preferences
3. Cognitive Development and Academic Achievement
4. Adaptive Behavior
5. Interpersonal Relationship Skills
6. Emotional Development and Mental Health
7. Employability and Community Skills
8. Community Participation



Transition Assessment Resources

● Casey Life Skills: 
http://lifeskills.casey.org/

● Virginia Career View (grades 6-8): 
http://www.vaview.vt.edu/

● Montana Career Information Systems: 
https://portal.mtcis.intocareers.org/

● CSESA High School Success Survey 
http://csesa.fpg.unc.edu/sites/csesa.fpg.
unc.edu/files/resources/SSS-C_STUDENT.
pdf

● OCALI:https://www.ocali.org/project/trans
ition_to_adulthood_guidelines

http://lifeskills.casey.org/
http://www.vaview.vt.edu/
https://portal.mtcis.intocareers.org/
http://csesa.fpg.unc.edu/sites/csesa.fpg.unc.edu/files/resources/SSS-C_STUDENT.pdf
http://csesa.fpg.unc.edu/sites/csesa.fpg.unc.edu/files/resources/SSS-C_STUDENT.pdf
http://csesa.fpg.unc.edu/sites/csesa.fpg.unc.edu/files/resources/SSS-C_STUDENT.pdf
https://www.ocali.org/project/transition_to_adulthood_guidelines
https://www.ocali.org/project/transition_to_adulthood_guidelines


Formal & Informal Assessments

• The best source of information about a 
student’s strengths may be the student 
herself. Take time to visit regularly. You 
may be surprised to find out how much 
insight they have into their own strengths 
and needs

• Meet 1:1 with others who spend time with 
the student—What you thought as a 
liability may be viewed as an asset by 
others

• Develop written profiles of the students 
with whom you work to share with 
employment & career counselors, or 
potential employers and co-workers

• Ask parents what chores their child does 
well at home, and what areas need more 
work

• Ask parents to complete an inventory of 
their child’s independent skills at home 
and in the community

• Consult with student’s job supervisor, and 
include identified problem areas in 
instructional and support programs

         
(Hughes & Carter, 2012)



Matching Special Interests to Potential Community & School Experiences

Special Interests Prospective Employment Potential Community 
Experience

Potential School 
Experience

Animals Veterinarian,Pet walker/groomer, 
Livestock buyer, inspector, or 
producer

Animal shelter, Veterinary 
Clinic

Biology, Animal Sciences, 
FFA

Insects, plants, or 
nature

Biologist, Nature Center Staff, 
Forest Service

Wildlife, Fish, & Game, 
Nature Center, Nursery, 
Landscaping Company

Biology, Horticulture, 
Environmental Science

Superheroes, 
anime, comics

Computer Animator, Illustrator, 
Videographer, Graphic Designer

Bookstore, Newspaper, 
Community Foundation or 
Non-Profit Organization

Art, Photoshop/Film 
Production

Sports Statistics Statistician, Sports Blog Manager, 
Sports Data Clerk

Attend local intramural 
sports activities & collect 
data

Manage high school sports, 
Statistics or Applied 
Mathematics

Trains, cars, trucks Safety Analyst, Transportation 
Manager, Truck Driver, Mechanic

Body Shop, Bus Barn, Fire 
Station

Industrial Arts, Small 
Engines



Special Interest Area Planning Form

Daily Activity Special Interest Strategy IEP Goal Alignment

Mathematics Car themed visual timer (red, yellow, green) Transition: In his academic classes, Nick will 
transition to the next classroom activity with no more 
than two prompts on 4 out of 5 opportunities per 
week for 20 weeks.

English 12 Write persuasive essay about which type of a car is 
best to purchase in 2018.

Written Expression: Nick will write a paragraph with a 
minimum of seven sentences and no more than five 
errors as measured by his writing rubric on 4 out of 5 
formal writing assignments.

Foundations of 
Design

Draw images of cars with guidance from General 
Education art teacher as part of portfolio 
requirements.

Social/Pragmatics: In his elective classes, Nick will 
ask 3 on-topic questions to peers on 4 out of 5 days 
per weeks for 20 weeks.

Auto Repair Video modeling showing task analysis of specific way 
to repair problem on car.

Vocational: In his auto repair course, Nick will score a 
minimum of 85% on the daily evaluation completed 
by himself, auto repair instructor, and job coach on 4 
out of 5 days per week for 20 consecutive weeks.



Promoting Student Involvement

Students may be more motivated—and 
more likely—to strive toward and 
accomplish their personal goals when 
they are more actively involved in 
planning their own future

Students need instruction and support 
in how best to participate in 
meaningful and effective 
ways—particularly within the context 
of the annual Transition IEP



What is Self-Determination?

• Having a choice
• Knowing about ourselves
• Having dreams and goals and going after them
• Being in control
• Making your own decisions
 

Southern Collaborative of Self-Advocates, People 
First of Tennessee, Georgia, and Alabama



Teaching Self-Determination to Students

• Begin the process by discussing 
the importance of setting goals

• Use learning principles such as 
modeling, corrective feedback, 
opportunities to practice, 
prompting, and reinforcement

• Teach students to self-monitor 
their own performance to 
determine whether they have 
met their goals 



Teaching Self-Determination

• Teach students that monitoring 
and maintaining control of their 
emotions are critical 
components of 
self-determination

• Let students manage their own 
time, and allow them to learn 
both the consequences of their 
behavior and the successes

• Help students to prioritize by 
making lists 



Benefits for Students

• Students become more active & responsible learners rather than passive 
ones

• Students recognize the importance of contributing to their own learning 
environment

• Students regulate their behavior and think of alternative ways to deal 
with frustrating situations

• Students analyze their behavior, identify problems, determine why certain 
behaviors occur, predict when problems will arise, & learn how to avoid 
these incidents



Other Considerations

Living Arrangements 

● Supervised group home living
● Supervised apartment living
● Supported living
● Independent living

Legal Planning

● Will
● Guardianship/POA
● Special Needs Trust

Daily Living Skills

● Personal Care
● Time Management
● Hobbies and Recreation
● Sexuality and Relationships
● Money Management
● Transportation
● Health (Exercise, Nutrition, and Medical 

Appointments)



Outside Agencies and Resources

Vocational Rehabilitation Services

Developmental Disabilities

Summit Independent Living 
Centers

Housing Authority

Social Security

Human Services

Mental Health Services

Youth Home Services

Home-based Services

Job Corps

University/Community College

Rural Institute



Connecting Students with 
Adult Service Providers



Increasing Social Support & Promoting 
Acceptance

• Social relationships and 
belonging are important to both 
a high quality of life and 
successful post school 
outcomes.

• Students and families determine 
whether proposed social 
supports harmonize with their 
personal values, daily routines, 
and cultural expectations. Their 
view may be quite different than 
yours, so be certain to involve 
them in the process.



Increasing Social Support & Promoting 
Acceptance

• Discuss with school staff the benefit 
to general education students of 
having students with disabilities in 
their clubs, activities, and classes.

• Make yourself available to other staff 
members for information and 
assistance regarding individual 
students’ needs and skills. Visit 
classrooms in which students are 
included. Discuss discrepancies 
between their perceptions of 
student’s performance and your 
perceptions. Co-teach.



Additional Thoughts

Transition planning is not about what is probable, but what is 
possible. Effective transition planning involves high 
expectations, a bit of risk, tremendous cooperation, and 
significant effort on the part of the young adult, her family 
and teachers, school administrators, community members, 
and adult service providers. But the outcome, a job coupled 
with true quality of life, would appear to be worth the effort.

  



Developing a Youth 
Internship Program



Youth Internship Program

_________ High School will support independence in high school 
students with exceptionalities through the development of those 
skills necessary to successfully access higher education or 
employment, by providing pre-employment transition services 
based on each student’s chosen career path. 
● Job Exploration Counseling
● Work Based Learning Experiences
● Counseling on Enrollment in Post-Secondary Education
● Workplace Readiness
● Instruction in Self Advocacy



What is Self-Advocacy?

• Speaking up for yourself
• Asking for what you need
• Negotiating for yourself (working with others to reach an agreement that 

will meet your needs)
• Knowing your rights and responsibilities
• Using the resources that are available to you
• Being able to explain your disability either by use of written words, 

pictures, or gestures



Roles & Responsibilities

Administration

■ Communicate the goals and expectations of the Internship program to 
the school and community

■ Provide resources to support the program
■ Conduct program reviews as needed
■ Contract with Vocational Rehabilitation Services



Roles & Responsibilities
Internship Coordinator & Instructors

■ Develop and implement internship program 
■ Inform the program participants of their roles and responsibilities, including the 

process and requirements of securing and participating in a Youth Internship
■ Oversee Internship implementation elements, such as goal setting, contacting 

employers, obtaining training agreements, etc.
■ Schedule internship seminars with appropriate outside service agencies to 

provide specific skill instruction
■ Provide academic instruction and evaluate the learning derived from the 

Internship through pre- and post- Internship data, including but not limited to 
post-secondary education, training, employment, and independent living

■ Facilitate communication between the school, the worksite, the student, and the 
student’s parents

■ Address questions and, and if necessary, mediate problems and issues among 
the participants in the Internship experience



Roles & Responsibilities

Parents/Guardians
■ Support the student Intern in 

developing, implementing, and 
reviewing their annual Individualized 
Education Plan

■ Support student goals, pointing out 
strengths and accomplishments, 
encouraging the student to explore a 
range of alternatives for their future

■ Assume responsibility for the personal 
conduct of the student intern

Students
■ Develop goals with Internship Coordinator, 

including expectations, responsibilities, and 
schedule

■ Complete the required number of hours of 
work and academic instruction

■ Maintain high standards of professionalism 
throughout the Youth Internship Program, 
including dressing appropriately and safely for 
the work site

■ Learn about and adhere to business 
regulations regarding confidentiality and 
public access to information

■ Seek supervision and assistance as needed
■ Understand the responsibilities of placement 

and site outcomes that will help determine 
grade and credits awarded



Roles & Responsibilities

Worksite Supervisor
■ Interview student interns
■ Determine qualifications of the position
■ Provide adequate equipment, materials, and other facilities required in order to provide an 

appropriate learning experience for the student
■ Inform the student about the business regulations regarding confidentiality and public 

access to information
■ Serve as a mentor, sharing the pros and cons of a career in the field and giving suggestions 

for entering the profession
■ Complete mid-term and final evaluations of the Internship experience to the school, 

describing achievements and providing suggestions for improvement



Community Based Instruction

Community-Based Instruction (CBI) is an 
evidence based practice (National Secondary 
Transition Technical Assistance Center; 2017) 
requiring the consistent and systematic 
provision of instruction in real-life settings.

CBI is a hands-on process requiring the 
involvement of local businesses, potential 
co-workers, families, and community members.

Used to address skills in: employment, 
community, leisure, and communication



Identifying Existing Supports & Potential 
Barriers

• Identify potential work sites, taking 
into consideration distance from 
home and school, the number of 
students that the site can 
accommodate, the number and 
variety of jobs available, and the 
projected availability of such jobs 
after graduation

• Select a site that differs from what 
your students have previously 
experienced in terms of the task and 
social and environmental 
characteristics



Identifying Existing Supports & Potential 
Barriers

• Complete a Job Analysis Survey
● Basic Information: job position, job tasks, 

and location
● Task Characteristics: fine and gross motor 

skill demands, problem-solving 
requirements, opportunities to interact with 
co-workers or customers and level of 
supervisory contact

● Environmental Characteristics: observing 
the physical conditions of the work setting 
(temperature, lighting, and noise level)

● Natural Supports: posted schedule, 
employee training programs, etc.

● Job Task Analysis: requires observing a 
worker completing a required task and 
breaking the task into its component parts



Youth Internship Course 
Expectations

■ Students are selected for the Youth 
Internship based on an application process 
that includes: school attendance and 
behavior, year in school (junior or senior), 
and qualification as an individual with 
disabilities with an Individualized 
Education Plan.

■ Student worksite placement is based on 
the student’s transition goals, interests, 
and aptitude assessment results.

■ Students must provide their own 
transportation to and from the worksite.

■ Students will receive one high school 
credit per 150 classroom and internship 
training hours in career and technical 
education for the Youth Internship 
experience.

■ Students must be at least 16 years of age 
and in their junior or senior year of high 
school.

■ Students will complete a capstone project 
incorporating the following:
■ A portfolio including, but not limited to: 

personal reflections, photos of the worksite 
experiences, evidence of academic and 
technical skill attainment, and a resume.

■ An oral presentation on their internship 
experience using multimedia materials (i.e. 
PowerPoint, interviews, photos/video, etc) 
before a panel of school and worksite 
personnel.



Google Classroom





Youth Internship Program Assessment 
General Measures

■ Student Satisfaction

■ Worksite Supervisor Satisfaction

■ Parent/Guardian Satisfaction

■ Student Attendance

■ Dropout Rate

■ GPA

■ Summary of Performance

■ Post Secondary Survey (OPI: 
includes data on 
Education/Training, Employment, 
and Independent Living)



Anticipated Outcomes

Students: gain valuable hands on 
experience, develop workplace 
responsibility and learn about 
workplace realities, establish 
professional contacts for future 
employment and mentoring, and learn 
technical skills that will be invaluable 
for future employment.

Teachers: Make education more 
relevant and valuable for students, and 
acquire information on proficiencies 
required by employers/occupations.

Employers: Gain access to an expanded 
pool of qualified applicants, establish 
close working relationships with local 
schools and educators, introduce 
students to their business and careers 
available within their company, 
generate positive publicity and public 
relations for their business, and assist 
students to make better-informed 
educational and career choices.



Summary of Performance
Designed as a bridge between high 
school and adult life to provide 
documentation of a disability in 
accordance with Section 504 of the 
Rehabilitation Act of 1973 & ADA 2008 
in order for a student to gain access to 
accommodations and supports after 
leaving school

Summarizes a student’s current level of 
functioning upon leaving school, 
including information about the 
student’s disability, eligibility of 
services and accommodations, and 
recommendations for how best support 
the student in post school life 



Self-Directed Summary of Performance

Component Documentation Suggested Materials

Student Information Description; current IEP, Transcripts, Assessments 
& Results

Video of student providing information; 
applicable medical information, behavior 
intervention plans; mode of communication

Postsecondary Goals Measurable postsecondary goals from IEP Video of student describing goals

Skills & Abilities Academic performance; cognitive performance; 
functional skills

Work samples; Documentation of career 
interests, job training, & experiences; Letters 
of recommendation; Resume

Recommendations 
for Support

Accommodation, modifications, & assistive 
technology

Video of student describing support needs to 
be successful in postschool environments

Student Input Video of student describing preferences & 
interests



Considering College

● Movin’ on in Montana
● University of Montana MOSSAIC (Mentoring, Organization and Social Support for 

Autism Inclusion on Campus) Program
● MSU Billings E-mentoring Program
● Disability Support Services
● MSU Bozeman LIFE (Learning is for Everyone) Scholars

○ Audit classes (MSU or Gallatin College)
○ Participate in college clubs and activities
○ Obtain experience in work internships
○ Build and independent life 

http://health.umt.edu/slhos/dewit-ritecare-clinic/mossaic.php
http://catalog.montana.edu/undergraduate/education-health-human-development/health-human-development/life-scholars/


Changes to Expect

● Less contact with instructors
● Expectations of higher levels of 

academic capability
● Fewer tests covering a larger amount of 

material
● Changes in support systems that 

students previously had in high school
● Higher expectations to achieve 

independently
● Changes in social and independent 

living demands



Considerations for Choosing a College

● Campus Climate
● Program Philosophy
● Academic Adjustments
● Waivers and Substitutions
● Course Load and Graduation 

Time
● Student support activities or 

groups
● Support Services
● Orientation



Resources
Visual Supports  for People With Autism  by Marlene J Cohen, Ed.D., BCBA and Peter Gerhardt, Ed.D

The Social Skills Picture Book for High School and Beyond by Jed Baker, PhD

Preparing for Life: The Complete Guide for Transitioning to Adulthood for Those with Autism and Asperger’s Syndrome by 
Jed Baker, PhD

Applying Behavior Analysis Across the Autism Spectrum: A Field Guide for Practitioners by Beth Sulzer-Azaroff

Evidence-Based Instructional Strategies for Transition by David Test

Informal Assessments for Transition Planning - 2nd Edition by Amy Gaumer Erickson

7 Steps for Success: High School to College Transition Strategies for Students with Disabilities  by Elizabeth Hamblet

Prevent-Teach-Reinforce: The School-Based Model of Individualized Positive Behavior Support 1st Edition by Glen Dunlap 
Ph.D.,  Rose Iovannone Ph.D.,  Donald Kincaid Ed.D.,  et.al.



Resources

Leslie Ann Bross. "Special Interest Areas and Employment Skills Programming for Secondary Students With Autism. 
TEACHING Exceptional Children - Leslie Ann Bross, Jason C. Travers, 2017." Journals.sagepub.com. n.d. Web. 4 Jan. 
2018. <http://journals.sagepub.com/doi/10.1177/0040059917730846>

Robert L. Morgan. "Promoting Student Transition Planning by Using a Self-Directed Summary of Performance. 
TEACHING Exceptional Children - Robert L. Morgan, Scott Kupferman, Eliza Jex, Heidi Preece, Shannon Williams, 
2017." Journals.sagepub.com. n.d. Web. 5 Jan. 2018. 
<http://journals.sagepub.com/doi/abs/10.1177/0040059917734383?ai=1gvoi&mi=3ricys&af=R#articleCitationDownloadC
ontainer>

Sally B. Shepley. "Self-Instructing With Mobile Technology: Considerations and Applications to Increase Independence. 
TEACHING Exceptional Children - Sally B. Shepley, 2017." Journals.sagepub.com. n.d. Web. 5 Jan. 2018. 
<http://journals.sagepub.com/doi/abs/10.1177/0040059917704971?journalCode=tcxa>

http://www.wrightslaw.com/info/trans.sop.template.pdf

http://journals.sagepub.com/doi/10.1177/0040059917730846
http://journals.sagepub.com/doi/abs/10.1177/0040059917734383?ai=1gvoi&mi=3ricys&af=R#articleCitationDownloadContainer
http://journals.sagepub.com/doi/abs/10.1177/0040059917734383?ai=1gvoi&mi=3ricys&af=R#articleCitationDownloadContainer
http://journals.sagepub.com/doi/abs/10.1177/0040059917704971?journalCode=tcxa
http://www.wrightslaw.com/info/trans.sop.template.pdf


Resources

Tools for a Successful Transition: Self-Determination, Resilience, and Grit in Adolescents with Autism Spectrum Disorders 
https://www.iidc.indiana.edu/pages/tools_for_successful_transition

Osborn, K., & Wilcox, B. (1992). School to community transition: A planning and procedures handbook for parents and 

teachers in LaPorte County. Bloomington, IN: Indiana University, Institute for the Study of Developmental Disabilities.

Wehmeyer, M. (Winter, 1993/94). Self-determination as an educational outcome. IMPACT, 6(4), 6-7.

Pratt, C. (1996). Transition: Preparing for a lifetime. The Reporter, 8(3), 19-21.

https://www.iidc.indiana.edu/pages/tools_for_successful_transition


Resources

Center on Secondary Education for Students with 
Autism Spectrum Disorder

Employability Skills Framework

The Transition Toolkit - Autism Speaks

Autism Spectrum Disorders & the Transition to 
Adulthood

Hitting the Open Road After High School

Transition Tools for Life

Zarrow Center for Learning Enrichment

Montana Autism Education Project

Montana Autism Center

MT OPI Secondary Transition

National Technical Assistance Center on Transition

ATRIUM Program

http://csesa.fpg.unc.edu/#content
http://csesa.fpg.unc.edu/#content
http://cte.ed.gov/employabilityskills/
https://www.autismspeaks.org/family-services/tool-kits/transition-tool-kit
http://www.doe.virginia.gov/special_ed/disabilities/autism/technical_asst_documents/autism_transition.pdf
http://www.doe.virginia.gov/special_ed/disabilities/autism/technical_asst_documents/autism_transition.pdf
http://www.ncwd-youth.info/wp-content/uploads/2016/11/Hitting-the-Open-Road-After-High-School.pdf
http://www.fmptic.org/sites/default/files/2014%20Transition%20Tools%20for%20Life.pdf
http://www.ou.edu/education/centers-and-partnerships/zarrow.html
http://mtautism.opiconnect.org/
http://autism.ruralinstitute.umt.edu/autism-resources/
https://mtopisectra.blogspot.com/
https://transitionta.org/
http://nationalautismassociation.org/downloadable-resources/


May the Force be with you!

Questions?

Libby Johnson
406.6426.0013

libby@ywccssc.k12.mt.us

mailto:libby@ywccssc.k12.mt.us

